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Ⅰ．はじめに
1 9 9 9年に文部省（現文部科学省）は，学習障害（L e a r n i n g
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Abstract
In the present study, we introduced an assistive technology (AT) for a child with developmental
dyslexia and dysgraphia who demonstrated difficulty writing kanji characters, and reviewed the
effects using the information processing model.
The patient was an 11-year-old boy in the fifth grade at a regular elementary school. He had
problems in the visual memory and retention stage of the information processing model and presented
with kanji dysgraphia. Memory recall of kanji shape, which was poorly memorized and retained by the
patient, was achieved through typing. As this method was therefore believed to be beneficial, the
language training using computer-based AT commenced.
Content over the year of training was divided into three phases: I, II, and III. Word input (three
characters) typing speed was approximately 60 seconds in phase I, approximately 20 seconds in phase
II and 3 to 5 seconds in phase III; as each training was repeated, speed gradually increased. The
number of characters that could be typed also increased from monosyllables in phase I to words in
phase II and short sentences in phase III. 
The above findings suggest that computer substitution in the area of difficulty for the patient
provided an effective support method for dysgraphia.























































A T 導入の是非について検討するため2 0 0 8年７月～８月
（生活年齢1 0歳時）に評価を実施した．
１）W I S C -Ⅲ知能検査（以下，W I S C -Ⅲ）
（図１，２）






図１　W I S C－Ⅲ下位検査評価点プロフィール










３）K - A B C心理教育アセスメントバッテリー
（以下，K - A B C）（図４）











（以下，S T R A W ）
図３　I T P Aプロフィール 全検査P L A９歳1 1か月　S S 3 5




















２年生の常用漢字は2 7 / 1 6 0字( 1 6 . 9％)のみ書取り可能，誤






















コン訓練は，１/ W（4 0分）の言語訓練のうち約2 0分間行い，
現在までの約１年間実施した．訓練内容毎に期間をⅢ期に分
け，経過を報告する．
１．Ⅰ期（キー操作の基礎作り：2 0 0 8 .９～同1 2）
ワープロ機能を使用するためには，仮名もしくはローマ字
によるキー操作が必要である．本児は，W I S C－Ⅲの「符号」
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５）宇野彰：学習障害( L D )病像と診断－特異的書
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